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STRATEGY  1STRATEGY  1
Contrastive AnalysisContrastive Analysis



MetalinguisticMetalinguistic
AwarenessAwareness
The conscious 
awareness and 

manipulation of the 
rules of language

(awareness of 
morphology & syntax)



Contrastive AnalysisContrastive Analysis
The skill and ability to 

compare and contrast the 
linguistic differences between 
the home and school language 
to build linguistic competence 
and metalinguistic awareness
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Contrastive Analysis

� Systematic Use of Contrastive Analysis
– Affirms, and accommodates the students’

home language & culture 
– Facilitates linguistic competence in SE

• Supports Written Language Development in SE
• Supports Oral language acquisition in SE
• Facilitates cross cultural communication 

competence

– Increases Metalinguistic awareness
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Strategies for engaging in 
Contrastive Analysis

� Linguistic Contrastive analysis
� Contextual Contrastive analysis
� Situational Contrastive analysis
� Elicited Contrastive analysis



Linguistic Linguistic 
Contrastive AnalysisContrastive Analysis
Using literature, poetry, songs, plays, 
student elicited sentences, or prepared 

story scripts which incorporate examples 
of specific SAE and AAL or SAE and 

CE form contrasts, the student performs 
contrastive analysis translations to 
determine the underlying rules that 
distinguish the two language forms.



Contextual Contextual 
Contrastive AnalysisContrastive Analysis

The student reads or is told a story that 
is heavily embedded with the target 
form (standard English) and is then 
required to tell the story. The student’s 
story retelling is taped and compared 
and contrasted with the language of the 
text.



Situational Situational 
Contrastive AnalysisContrastive Analysis

Students contrast and analyze the 
mainstream and non-mainstream versions of 
targeted language forms with an emphasis 

on situational appropriateness, i.e., 
communication, environment, audience, 

purpose, and function.



Elicited Elicited 
Contrastive AnalysisContrastive Analysis
The teacher elicits spontaneous 
verbalizations/responses from students 
about material read or presented and 
creates teachable moments for 
conducting contrastive analysis of CE 
ansSAE or AAL and SAE.



VideoVideo
Contrastive AnalysisContrastive Analysis
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8.5 %

- 59%

Contrastive Analysis Traditional 
Techniques

Source:  H. Taylor .  1991.  Standard English, Black English, Bidialectalism

Contrastive Analysis vs.
“Traditional English Dept. Techniques”



Principles of Culturally Principles of Culturally 
Responsive TeachingResponsive Teaching

Carol LeeCarol Lee
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Pr inciple 1

CRRE PRINCIPLE:
Pr inciples that are responsive to the needs of 
students Source: Carol Lee

� Learning is optimized 
when students are able 
to make connections                         
between what they 
already know and what 
they are expected to 
learn. 
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Pr inciple 2
� The meaning or  

significance that 
learners impose on 
exper ience shapes 
how and whether  
knowledge is stored 
in long term memory

CRRE PRINCIPLE:
Pr inciples that are responsive to the needs of 
students Source: Carol Lee



Developing Academic Developing Academic 
VocabularyVocabulary

STRATEGY 2:
The Personal 

Thesaurus 
of Conceptually 
Coded Words
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The Personal Thesaurus
Building Academic Vocabulary

T
Tattletale

instigator

provocateur
inciter
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The Personal Thesaurus
Building Academic Vocabulary

H
hatin’

jealous

envious
invidious

hating

abhorring

detesting

esteeming

loathing
(Maliciously grudging
another’s advantages)
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PHOTO
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PHOTO
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The Personal Thesaurus
Building Academic Vocabulary

chasm

ravine
abysm

abyss

Crack

C
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Pr incipal 3
� Learners can 

demonstrate 
competence in 
non-traditional 
ways

Culturally Relevant and Responsive 
Teaching                                  Source: Carol Lee



Underlying AssumptionUnderlying Assumption
Learning Style TheoryLearning Style Theory

Students who possess the 
same intellectual potential 
will, as a result of diversity 
in cultural socialization, 
display their cognitive 
abilities differently.

O’Neal
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Learning StylesLearning Styles

“Characteristic cognitive, affective, and 
physiological behaviors that serve as 
relatively stable indicators of how learners 
perceive, interact, and respond to the 
learning environment.”

O’Neil 



Learning styles valued by the                             Learning Styles of 
Traditional School Culture Afr ican Amer ican Students

� Standardized and rule dr iven
� Deductive, controlled, egocentr ic
� Low movement expressive context
� View environment in isolated par ts
� Precise concepts of space, number, 

time
� Respond to object stimulus
� Dominant communication is verbal
� Emphasis on independent work

� Var iation accepting &  improvising
� Inductive, expressive, sociocentr ic

� High movement expressive context

� View environment as a whole

� Approximate concepts of space    
number and time

� Respond to people/social stimulus
� Communication is non-verbal as well as 

verbal responds to
� Collaborative effor t

Source: Asa Hilliard



Instructional Strategies 
that Advance Learning 

in Underachieving 
Students



STRATEGY 3STRATEGY 3
Building on Cultural Building on Cultural 

Learning StylesLearning Styles



When the culture of school When the culture of school 
and different ethnic groups and different ethnic groups 

are not compatibleare not compatible……
We have an obligation to 
improve the congruence 
between them in order to 

promote for all students access 
to rigorous standards-based 

curricula. 
(Spindler & Spindler, 1994)



Research 
Howard University

Wade Boykin
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Learning Styles

� Differences in the learning and behavioral 
styles of students and the style expected and 
preferred by teachers often contributes to: 
– lowered expectations on the part of educators
– and lowered academic performance by the 

students.



STRATEGY 4STRATEGY 4
Culturally Relevant Culturally Relevant 

Literature in the Literature in the 
ClassroomClassroom
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The Home Language and 
Literacy Practices of SELs

� Being read to is often not a part of the SELs early 
literacy experiences

� Storytelling may be part of SELs early literacy 
experiences

� Narrative discourse patterns do not match school 
discourse patterns

� Phonological sound pool may differ from the 
sounds of school phonics



The research documents 
that authentic literature in 
the classroom, time for 

reading, and opportunities 
to be read to enhance 

reading and writing skills
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Increased Reading equals 
improved literacy development

� In 38 of 40 studies, students using FVR did as 
well as or better in reading comprehension tests 
that students given traditional skill-based reading 
instruction

� Students who read more do better on tests of 
– Reading comprehension
– Vocabulary
– Writing
– Grammar Krashen, 1993
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Cognitive and linguistic benefits derived 
from interactions with literature

� Enhanced critical thinking skills
� Enjoyment of the creative uses of language 

and art
� Exposure to a variety of linguistic models
� Increased knowledge about oneself and the 

world
� Models for solving conflict or problems

Harris (1993)



African American Culturally 
Relevant Literature Titles



Mexican American Titles



Embedding Culturally Embedding Culturally 
Responsive Pedagogy Responsive Pedagogy 

Into Core Content Into Core Content 
InstructionInstruction

Classroom Videos
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Culturally Responsive 
Teachers…

� establish inclusion, creating learning atmospheres 
in which students and teachers feel respected, by 
and connected to one another;

� develop attitude, creating a favorable disposition 
toward the learning experience through personal 
relevance and choice;

� enhance meaning, creating challenging, thoughtful 
learning experiences that include student 
perspectives and values; and

� engender competence, creating an understanding 
that students are effective in learning something 
they value Wiodkowski & Ginsberg (1995)
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Culturally Responsive 
Teachers…

� take advantage of the opportunity to focus on the 
differences these students bring as strengths rather 
than deficits, 

� act to accommodate these differences, and in the 
process, remove barriers to learning and enhance 
achievement. 

� develop a connection between the culture of the 
student and the culture of school and use that 
knowledge to develop a bridge that provides 
students an equal opportunity to learn and grow



Educating Other Educating Other 
PeoplePeople’’ s Childrens Children

“A child cannot be taught 
by anyone whose 

demand, essentially, is 
that the child repudiate 
his experience and all 

that gives him 
sustenance…

Baldwin, 1997
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Culturally Relevant and Responsive 
Teaching                                  Source: Carol Lee

Pr inciple 4
� Ability is not static                                     

or finite, as human                                 
beings we build our                                  
brains through our                           
engagement with                            
experience.
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STRATEGY 4
Instructional Conversations

� Conversations that instruct and stimulate thinking might 
be particularly important for language minority students, 
many of whom receive insufficient opportunities for 
conceptual and linguistic development at school. By 
providing students with opportunities to engage in 
interactions that promote analysis, reflection, and critical 
thinking, instructional conversations suggest a way to 
help redress the imbalance of a curriculum that is heavily 
weighted toward skills and knowledge acquisition. 

Claude Goldenberg, UCLA
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Intellectual Conversations
� Socratic Practice

– Regular practice of the habits of mind and interaction 
necessary to learn by means of socratic dialogue.  Allows 
students to learn academic material more effectively through 
the development of habits of thinking and conversing.

� Accountable Talk
– Classroom talk that is accountable to the learning 

community, to accurate and appropriate knowledge, to 
rigorous thinking and that supports learning 

� Instructional Conversations
– Classroom conversations that consider cultural and linguistic 

diversity and support the development of academic 
language, and higher order thinking skills.
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Instructional Conversations
� "Instructional conversations" (ICs) are discussion-based 

lessons geared toward creating opportunities for students© 
conceptual and linguistic development. They focus on an 
idea or a students. 

� The teacher encourages expression of students© own ideas, 
builds upon information students provide and experiences 
they have had, and guides students to increasingly 
sophisticated levels of understanding. 

� In contrast to more directive forms of instruction, which 
assume that what is to be learned by the students is already 
in the head of the teachers, ICs assume that students 
themselves play an important role in constructing new 
knowledge and in acquiring new understandings about the 
world. 

Claude Goldenberg, UCLA
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Strategy No.5
Accessing Core Curricula

� Provide 30-45 minutes per day of Mainstream English 
Language Development (MELD) instruction that promotes 
the development of listening, speaking, reading, and 
writing skills in standard and academic English.
– Relevant Activities 
– The Comprehension and Critical Thinking activities support the 

development of listening, speaking, reading, and writing.
– Recall, summarize and identify
– Identify, explain, draw conclusions
– Critical Thinking
– Reading check (finding main ideas)
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Strategy No. 6
Accessing Core Curricula

� Incorporate applicable SDAIE methodologies into instruction 
including utilization of visuals, manipulatives, graphic 
organizers, media an other tools to to scaffold and explain core
concepts
– Relevant Activities 
– Front-loading important information

– Main Ideas
– Big Ideas
– Key Terms and People

• Use of Graphic Organizers
• Visual Summary
• Live Ink - Online Reading Help

– Highlighted text   • Parsing of text
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Strategy No. 7
Accessing Core Curricula

� Provide continuous and varied opportunities for students to 
use language across the curriculum to interact with each 
other and the content through instructional conversations.
– Relevant Activities

• Critical Thinking
– Making predictions
– Describe, Identify, make inferences

• Review Main Ideas of Chapter
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Strategy No. 8
Accessing Core Curricula

� Encourage student/classroom development of a personal thesaurus of 
conceptually coded words to support the acquisition of academic 
vocabulary.
– Relevant Activities 
– Building Academic Vocabulary

– preteach

• Vocabulary in Context

– The Personal Thesaurus of Conceptually Coded words
– The Writing Process

• Prewriting
• Writing
• Evaluating & proofreading



"We must agree to identify and "We must agree to identify and 
employ initiatives that hold the employ initiatives that hold the 
greatest promise for moving all greatest promise for moving all 

studentsstudents……to high levels of to high levels of 
achievement."achievement."

Gina Burkhardt



To say that all children can To say that all children can 
learn is a mere statement of learn is a mere statement of 

fact.  We must find it in fact.  We must find it in 
ourselves to say that all ourselves to say that all 

children children WILLWILL learn in my learn in my 
classroom or my schoolclassroom or my school

Geneva GayGeneva Gay



Debrief and Discussion



54

Reading References: 
Culturally Responsive Teaching

Compiled by Noma LeMoine, Ph.D.
� Cummins, J. (1996).  Negotiating Identities:  Education for Empowerment in a Diverse 

Society.  California Association for Bilingual Education: Ontario
� Delpit. L.(1995). Other People’s Children:Cultural Conflict in the Classroom.New Press:N. Y.
� Delpit. L. & Dowdy, J. (Eds) (2002).  The Skin We Speak: Thoughts on Language and Culture in 

the Classroom.  The New Press: New York.
� Gay, G.  (2000). Culturally Responsive Teaching: Theory, Research, & Practice.  Teachers 

College Press. Columbia University.
� Hale, J. (1982).  Black Children their Roots, Culture, and Learning Styles.  The John Hopkins 

University Press: Baltimore, MA
� Irvine, J. & Armento, B. (2001). Culturally Responsive Teaching: Lesson Planning for

Elementary and Middle Grades. McGraw-Hill: New York, N.Y.. 
� LeMoine, N. (2001). Language Variation and Literacy Acquisition in African American Students 

(p. 169-194). Chapter in Harris, J., Kamhi, A., & Pollock, K. (Eds) Literacy in African 
American Communities. Lawrence Erlbaum Associates Inc. Mahwah, New Jersey.

� Lindsey, R., Robins, K., & Terrell, R. (2003).  Cultural Proficiency, A Manual for School 
Leaders.  Corwin Press, Inc.:  Thousand Oaks

� Shade, Kelly, & Oberg (1998).  Creating Culturally Responsive Classrooms.  American 
Psychological Association. Washington, DC.

� Tauber, R. (1997).  Self-Fulfilling Prophecy, A Practical Guide to Its Use in Education. Praeger
Publishers: Westport, CT

� Villegas, A. & Lucas, T. (2002).  Educating Culturally Responsive Teachers: A Coherent 
Approach. State University of New York: Albany, N.Y.



55

Reading References: 
Linguistically Responsive Teaching

Compiled by Noma LeMoine, Ph.D.

� (Adger, C., Christian, D., & Taylor, O. (Eds.) (1999).  Making The Connection: Language and 
Academic Achievement Among

� Berdan, R. (1978).  Dialect Fair Reading Instruction for Speakers of Black English.  Paper 
prepared for the Sociolinguistics of Reading Session, Sociolinguistics Research 
Program, Ninth World Congress of Sociology, Uppsala:  National Institute of 
Education, Department of Health, Education and Welfare.

� Cleary, L. & Linn, M.  (1993).  Linguistics For Teachers.  McGraw-Hill, Inc. New York.

� Crawford, C. (Ed.), (2001) "Ebonics & Language Education". Brooklyn, NY:  SankofaPublishers
� Cummins, J. (1981).  “The role of primary language development in promoting educational success 

for language minority students” .  In Cummins, J.  (1996)  Negotiating Identities: Education 
for Empowerment in a Diverse Society. Ontario, California Association for Bilingual 
Education.

� Dandy, Evelyn (1991)  Black Communications, Breaking Down The Barriers, African American 
Images;  Chicago, Illinois.

� LeMoine, N. (2001).  Language Variation and Literacy Acquisition in African American Students. 
In J. Harris, A. Kamhi, & K. Pollock (Eds.), Literacy in African American Communities
(pp. 169-194). Mahwah, New Jersey: Lawrence Erlbaum Associates Inc. 

� LeMoine, N. (1999) English for Your Success, A Language Development Program for African 
American Children.  Peoples Publishing Group. New York (See Curriculum Guides)


